This study reports on students' sense of coherence, study engagement and self-efficacy in relation to their satisfaction with current studies and employability. Participants included a convenience sample of 127 employed adult learners enrolled for third year level open distance learning (ODL) undergraduate studies in industrial and organisational psychology. A quantitative survey approach was followed, collecting primary data. Data analysis consisted of correlational and standard multiple regression analyses. The results revealed students' dedication to and perceived meaningfulness of undergraduate studies as significant predictors of their study and employability satisfaction. The participants' self-efficacy did not relate significantly to their satisfaction with their current studies and employability. These findings contribute new knowledge that could be used to inform the design of learner support interventions aimed at increasing students' motivational levels in the open distance learning context.
Increasing student retention and success rates in the South African higher education context has become a key challenge (Strydom, Kuh, & Mentz, 2010) . In the higher education open distance learning (ODL) institutional context, the pass and throughout rates of students has become a major concern (Prinsloo & Subotzky, 2011) . This concern exists in spite of ODL providing open access to and flexible learning options supported by a student-centred approach in constructing learning programmes and supporting students to enable them to succeed (Pityana, 2009) . Although ODL institutions generally endeavour to ensure access to and affordability of learning, they face the challenge of addressing national anxieties about drop-out, success and through-put rates which affect the supply of specialised knowledge and expertise to industry, that is, students who are regarded as being employable (Pityana, 2009 ).
One of the major contributing factors impacting on students' success appears to be unpreparedness for the rigorous higher educational learning standard which is compounded by their unpreparedness to deal with the increasingly complexities of various life circumstances competing for their time, energy and well-being (Prinsloo & Subotzky, 2011) . More recently, student absence from final examinations has been pointed out as another key factor affecting student pass and throughput rates in the ODL institutional context. A survey conducted by Tladi (2009) at a South African higher education ODL institution, indicated non-academic, psychological and metacognitive as factors impacting students' absence from the final examinations. The findings indicated that unpreparedness for the examination was a major factor, mostly resulting from a lack of confidence and motivation leading to not spending enough time on their preparation for the examination. Other factors included a general lack of interest in the study material, and the course enrolled for not being relevant to their future work or careers (Tladi, 2009) .
In an increasingly unpredictable South African labour market, students view their employability, and its continued management, as a crucial issue in their transition from higher education to the labour market. Students' interest and active engagement in their studies, and general satisfaction with their studies have now become important to their perceptions of being employable (Pool & Sewell, 2007; Tomlinson, 2007) . The concerns about employability, in a highly competitive, more turbulent and uncertain employment context (Pool & Sewell, 2007) warrant the importance of investigating the factors that impact students' satisfaction, confidence, motivational levels, and their willingness to engage with more interest in the studies they are enrolled for.
In this study, we examined the role of sense of coherence, study engagement and self-efficacy as a set of positive psychological attributes influencing third year level, higher education, working ODL students' general levels of satisfaction with their studies and employability. able) leads to high levels of a sense of coherence (Antonovsky, 1987; De Villiers, 2009) .
Manageability. Manageability refers to the extent to which people perceive that there are resources at their disposal that are adequate to meet the demands posed by stimuli. These resources may include resources under the individual's own control or resources controlled by legitimate others, that is, friends, colleagues, or God, within an environmental context (Antonovsky, 1987; Marx, 2011) .
Meaningfulness. Meaningfulness, the emotional and motivational component (and counterpart of comprehensibility) of a person's sense of coherence, is experienced when events tend to be viewed as challenges worthy of emotional investment (Signe & Solve, 2005) .
In line with the arguments of Antonovsky (1987 Antonovsky ( , 1991 and Marx (2011) , we propose that a student who has a strong belief that the world (and their studies) makes sense (comprehensibility), is probably more likely to view himself/herself as being equal to the demands of living (manageability), compared to a student who sees the world (and their studies) as a place (thing) without rhyme or reason. By the same token, a student who lacks seeing the usefulness of committing to the activities of life or their studies (meaningfulness), is not likely to be motivated to participate in shaping events (such as their studies or writing an examination), even if the situation is perceived to be manageable.
Study Engagement
As a positive psychological construct, engagement is viewed as a positive, fulfilling and work-related state of mind that is characterised by vigour, dedication (efficacy) and absorption (Schaufeli, Salanova, González-Romá, & Bakker, 2002) . Vigour is characterised by high levels of energy and mental resilience while working (or studying), the willingness to invest effort in one's work (or studies), and persistence in the face of difficulties. This energy can also relate to the level of mental effort or mental strength that individuals can put into doing something. Dedication or efficacy is characterised by a sense of significance, enthusiasm, inspiration, pride and challenge, and the willingness of people to expend considerable time and effort in doing something meaningful. Absorption refers to the cognitive aspect where individuals are fully focused on something and experience a high level of concentration while performing a task. This concept includes being happily engrossed in one's work, so that time seems to pass quickly and one has difficulties in detaching oneself from work (Coetzer & Rothmann, 2007; Marx, 2011) .
In line with the arguments of Van den Berg, Manias, and Burger (2008) and Marx (2011) , we propose that engaged students are typically characterised by (a) the willingness to take initiative and self-direct their lives, (b) the ability to generate their own positive feedback and so encourage themselves, (c) engagement in activities outside of their employment and studies, (d) agreement in values and norms with those of the organisation for which they work and the institution at which they pursue their studies, (e) the ability to intrinsically link fatigue to an overall sense of satisfaction, (f) the ability to extricate themselves from their work to avoid becoming "burnt out", (g) not being enslaved to their job or studies, and (h) the pursuit of outside interests. Engagement helps individuals derive benefits from stressful work (Britt, Adler, & Bartone, 2001 ) and has been shown to be positively related to commitment (Demerouti, Bakker, De Jonge, Janssen, & Schaufeli, 2001 ) and performance (Aktouf, 1992) . Engagement is an energetic involvement with work or a task that builds professional efficacy (De Villiers, 2009 ).
Self-efficacy
Self-efficacy is the belief people have in their capabilities to perform in a certain way or engage in a specific behaviour to achieve their desired goals. It is the belief that people are able to perform the actions required to manage difficult or novel tasks and to cope with the adversity associated with demanding situations (Bandura, 1986; Kreitner & Kinicki, 2004; Kreitner, Kinicki, & Buelens, 2002) . Unlike efficacy, which is the power to produce an effect, self-efficacy is the belief that people have the power to produce that effect (Bandura, 1997) . Although this belief could be accurate or inaccurate, efficacy beliefs influence people's self-confidence and self-esteem, which in turn influence how they think, feel, motivate themselves and act (Bandura, 1995; Onyishi & Ogbodo, 2012; Oosthuizen, 1998) . In the higher education context, there are three different levels at which perceived self-efficacy operates as an important contributor to academic development. Students' beliefs in their efficacy, to regulate their own learning and to master academic activities, determine their aspirations, level of motivation, academic accomplishments and employability satisfaction. Lecturers' beliefs in their personal efficacy to motivate and promote learning affect the types of learning environments they create and the level of academic progress their students achieve in their study and employability satisfaction. Colleges' beliefs in their collective instructional efficacy contribute significantly to their schools' level of academic achievement (Bandura, 1993) .
In line with the reasoning of the research literature, we propose that positive thoughts about one's studies relate to the efficacy beliefs in one's ability to successfully pursue study activities (such as writing the examination) and one's perceived employability. Positive self-efficacy beliefs are shown to link empirically to stronger career exploration (and study) plans and employability satisfaction (Austin & Cilliers, 2011; Ochs & Roessler, 2004) and study engagement (Olwage, 2012) . As self-efficacy reliably predicts the scope of career options considered, occupational interests, career decision-making, perseverance in difficult fields and personal effectiveness, it has been related to the pursuit of entrepreneurial activity and employability satisfaction (Markman, Balkin, & Baron, 2002; Olwage, 2012) .
Higher levels of self-efficacy are associated with lower levels of stress, anxiety, perception of barriers and an increase in problem-solving appraisal (Bandura, 2000; Betz, 2004; Lent, Hackett, & Brown, 2000; Paa & McWhirtner, 2000) and slower withdrawal from activities (Betz, 2004; Betz & Luzzo, 1996; Mau, 2003) . Persons with positive career self-efficacy beliefs also have greater levels of self-esteem and internal control beliefs (Brown, Reedy, Fountain, Johnson, & Dichiser, 2000; Paulsen & Betz, 2004) .
Study and Employability Satisfaction
In the context of the present study, we define study satisfaction as an affective or emotional response toward one's studies. This response could lead toward feelings of satisfaction or dissatisfaction (Oduaran, 2011) . In the distance higher education literature (Bolliger & Halupa, 2012) , student satisfaction is regarded as an important concept because of its importance in increasing students' levels of motivation, engagement, learning, performance, and success. Research shows that as individuals' levels of satisfaction increase, their absenteeism from the institutional-related jobs or tasks also tends to decrease (Kreitner & Kinicki, 2010) . Satisfaction is also believed to be one of the most significant contributors to an individual's overall thoughts and feelings about quitting a job or task (Fried, Shirom, Gilboa, & Cooper, 2008) . Students' perceptions of the usefulness (or meaningfulness) and value of a study-related tasks, and self-efficacy have been indicated as factors influencing their satisfaction (Bolliger & Halupa, 2012; Liaw, 2008; Lin, Lin, & Laffey, 2008; Sahin & Shelley, 2008) .
Employability satisfaction is defined as the self-perceived level of satisfaction individuals have in terms of their beliefs that they have the attributes, skills, knowledge, experience and occupational expertise to create or attract employment with ease (Coetzee & Schreuder, 2011) . Employability satisfaction, therefore, represents individuals' self-efficacious beliefs in their capabilities of securing employment. Bandura (2000) and Van der Velde and Van den Berg (2003) suggest that employability is largely dependent on self-efficacy, which in turn, has been shown to be positively related to job search behaviour and positive employment outcomes (Kanfer, Wanberg, & Kantrowitz, 2001 ).
Objective of the Study
The objective of the study was to explore whether students' sense of coherence, study engagement and self-efficacy significantly related to their satisfaction with current studies and self-perceived employability. The increasing concerns about students' pass and throughput rates, their employability, and the high risk associated with their absence from final examinations clearly underscore the need for research on how these psychological attributes impact higher education students' general levels of satisfaction with their studies and employability.
The specific research questions were:
• Is there a significant and positive relationship between students' sense of coherence, study engagement and self-efficacy, and their study and employability satisfaction?
• Do students' sense of coherence, study engagement and self-efficacy significantly predict their study and employability satisfaction?
Method Participants
The participants were a convenience sample of 127 adults employed in the South African Service Industry who were enrolled for third year level undergraduate studies in Industrial and Organisational Psychology at a higher education distance learning institution. The sample predominantly constituted 66% Blacks and 34% Whites, and 71% women in the entry and establishment phases of their careers, with an age range of 25-40 years (70%). The sample of participants were employed at management/supervisory (52%) and staff level positions (48%).
Measurements
Sense of Coherence. Sense of coherence was measured by using the Orientation to Life Questionnaire (OLQ) (Antonovsky, 1987) . The OLQ is a self-rated, multi-factorial measure that contains three subscales (comprehension, manageability, meaningfulness) consisting of a total of 29 items. Responses are measured on a seven-point likert-type scale. The questionnaire is regarded as a reliable, valid and cross-culturally applicable instrument that has been extensively studied in multiple settings in the South African context, with diverse populations and different languages (Bezuidenhout & Cilliers, 2010; Van der Collf & Rothmann, 2009 ). The Cronbach's alpha coefficients (internal consistency reliability) for the 3 subscales (as obtained for the sample of the current study) were as follows: comprehension (.68), manageability (.43), meaningfulness (.77).
Study engagement. An adapted version of the Utrecht Work Engagement Scale (UWES) (Schaufeli et al., 2002) was used to measure the levels of study engagement. The term "work" in the various items was replaced with the term "study" in the adapted version of the scale. The UWES includes 17 items measuring the engagement construct on 3 dimensions: vigour, dedication and absorption which are scored on a seven-point frequency-rating scale, ranging from zero (0) (never) to six (6) (every day). Confirmatory factor analysis (Schaufeli et al., 2002) demonstrated the factorial validity of the UWES. The Cronbach's alpha coefficients (internal consistency reliability) for the 3 subscales (as obtained for the sample of the current study) were as follows: vigour (.89), dedication (.84), absorption (.89).
Self-efficacy. Self-efficacy was measured by using the Self-Efficacy Scale (SES) (Sherer & Maddux, 1982) . The SES consists of 27 items. The statements deal with attitudes and feelings that people might have of themselves and their performance in a variety of tasks. Each item is answered on a seven-point likert-type scale varying between one (1) (strongly agree) and seven (7) (strongly disagree), while four (4) indicates a midpoint. Low scores indicate a high level of self-efficacy (Marais, 1997 ). Cronbach's alpha coefficients (internal consistency reliabilities) vary between .71 and .86. The overall Cronbach's alpha coefficient for the scale (as obtained for the sample of the current study) was .79. Research in South Africa confirms the construct and criterion validity of the scale (Marais, 1997; Oosthuizen, 1998) .
Biographical questionnaire. The biographical questionnaire contained 2 additional single-items measured on a four-point likert-type scale, ranging from very dissatisfied to highly satisfied. The 2 items measured participants' perceptions of their level of general satisfaction with their current studies ("How would you describe your general level of satisfaction with your current studies?") and employability satisfaction ("How would you describe your employability, that is, do you believe you have the attributes, skills, knowledge, experience and occupational expertise to create or attract employment with ease?").
Research Procedure
Ethical clearance and permission to conduct the study were obtained from the management of the higher education institution that participated in the study. Questionnaires were mailed to the total population of 3,000 students who were registered for third year level studies in Industrial and Organisational Psychology at the higher education institution for the particular year, yielding a response rate of 4% (n = 127). The postal facilities of the institution were used to mail these questionnaires. Each questionnaire included a cover letter to obtain informed consent from the participants to use their responses for research purposes only. The cover letter explained the purpose of the research, procedure, potential benefits, confidentiality, anonymity, voluntary participation and withdrawal. Participants were requested to complete the questionnaires and return them by mail to the researcher using an enclosed return envelope.
Statistical Analyses
In the light of the exploratory nature of the research design, descriptive statistics (means, standard deviations and Cronbach's alpha coefficients), correlational and standard multiple regression analyses were performed to assess the relationship between the variables of concern to the present study. In order to counter the probability of a Type I error, it was decided to set the significance value for interpreting the results at a 95% confidence interval level (p = .05). For the purposes of this study, r-values equal to and larger than .30 (medium effect) and R² values of = .12 (small practical effect) and = .13 = .25 (medium practical effect) (Fp = .05) (Cohen, 1992) were also considered in the interpretation of the results. Table 1 shows that the participants obtained the highest mean scores on the OLQ manageability (M = 50.10; SD = 6.98) and UWES vigour (M = 32.46; SD = 9.54) and absorption (M = 32.30; SD = 10.71) variables. The participants obtained the lowest mean scores on the OLQ meaningfulness (M = 44.53; SD = 8.31) and UWES dedication (M = 22.96; SD = 5.73) variables. The high mean scores obtained on the SES (self-efficacy) suggest a low level of self-efficacy (M = 60.61; SD = 14.44). Table 2 shows that most of the participants were generally satisfied to highly satisfied with their current studies (87%) and their self-perceived level of employability (81%). Table 3 shows that meaningfulness (OLQ) significantly and positively correlated with the participants' satisfaction with their current studies (r = .32; p = .001; medium practical effect) and their self-perceived employability (r = .22; p = .01; small practical effect). In terms of study engagement (UWES), vigour (r = .22; p = .01; small practical effect), dedication (r = .32; p = .001; medium practical effect) and absorption (r = .23; p = .01; small practical effect) correlated significantly and positively with the participants' satisfaction with their current studies. Only dedication correlated significantly and positively with the participants' employability satisfaction (r = .22; p = .01; small practical effect). Self-efficacy did not correlate significantly with the participants' satisfaction with their current studies and their self-perceived employability.
Results

Descriptive Statistics: Means, Standard Deviations and Frequencies
Correlations
Multiple Regression Analyses
As shown in table 4, the regression analyses of the participants' satisfaction with their current studies produced a statistically significant model in terms of the OLQ (sense of coherence) variables (R² = .15; Fp = .001; medium practical effect), explaining 15% of the variance in the satisfaction with current studies variable. In terms of the UWES (study engagement) variables, a statistically significant model (R² = .10; Fp = .01; medium practical effect) was produced, explaining 10% of the variance in the satisfaction with current studies variable. No statistically significant regression model was obtained in terms of the self-efficacy (SES) variable. Table 4 shows that in terms of the sense of coherence (OLQ) variables, only meaningfulness (b = .46; p = .00) contributed significantly in explaining the variance in the satisfaction 318
Coetzee & Oosthuizen Satisfaction with current studies 1% (n = 2) 12% (n = 15) 59% (n = 75) 28% (n = 35) Employability satisfaction 1% (n = 2) 18% (n = 23) 58% (n = 73) 23% (n = 29)
Note. n = 127 with current studies variable. In terms of the student engagement (UWES) variables, only dedication (b = .47; p = .01) contributed significantly in explaining the variance in the satisfaction with current studies variable. As shown in Table 5 , the regression analyses of the participants' employability satisfaction produced a statistically significant model in terms of the OLQ (sense of coherence) variables (R² = .08; Fp = .01; small practical effect), explaining 8% of the variance in the employability satisfaction variable. In terms of the UWES (study engagement) variables, a statistically significant model (R² = .11; Fp = .001; small practical effect) was produced, explaining 11% of the variance in the employability satisfaction variable. No statistically significant regression model was obtained in terms of the self-efficacy (SES) variable.
Discussion
Overall, the results indicated that the participating students' perceptions of the meaningfulness of their studies significantly predicted their satisfaction with their current studies and self-perceived employability. These findings suggest that the extent to which the participating students felt that their lives (and their studies) made sense on an emotional and not just a cognitive level, and that the demands of their lives and studies were worthy of commitment, influenced the extent of their study and employability satisfaction. According to Nelson and Simmons (2003) , perceiving work or a task as meaningful leads to eustress which promotes engagement or work devotion even if the situation is demanding.
In terms of the participants' study engagement, the results showed that their levels of vigour, dedication and absorption were significantly related to their satisfaction with their current studies. The participants' sense of dedication to their studies significantly predicted their satisfaction with their current studies and self-perceived employability. Meaningfulness and dedication are related to individuals' motivation for pursuing a certain course of action (De Villiers, 2009 ). Research by De Villiers (2009) indicates a positive and significant relationship between individuals' sense of dedication and meaningfulness. According to Boyd (2004) , having a clear understanding as to why one is taking a particular course or programme is a key factor for sustaining the motivation of successful students.
Participants' sense of self-efficacy did not relate significantly to their satisfaction with their current studies and self-perceived employability. Overall, the participants' self-efficacy, that is, their confidence in their ability to organise and perform certain actions that are required to maintain, organise and execute their current studies, seemed to be low. Furthermore, the participants' confidence in their abilities to mobilise the required level of motivation, and the cognitive resources and actions necessary to control the demands posed by their studies, seemed to be overall lacking. The low self-efficacy scores of the participants could be attributed to their probable inability to strike an appropriate balance between work time and study time (Knight, Corbett, Smith, Watkins, Hardy, & Jones, 2012) and the participants feeling less confident (and more anxious) about the probability of successfully completing their ODL studies. Oosthuizen (2006) posits that low self-efficacy scores often point to feelings of not being able to master, or feeling anxious about mastering a specific task (such as those related to one's studies, preparing for, and writing an examination). The low self-efficacy scores thus seem to corroborate the research by Tladi (2009) on examination absenteeism in the ODL context. Tladi (2009) found that unpreparedness for the examination was a major factor for examination absenteeism, mostly resulting from a lack of confidence (low self-efficacy) and motivation leading to not spending enough time on their preparation for the examination.
Limitations and Recommendations for Further Study
The limitations of the present study should be borne in mind when interpreting the results. The study was limited to a relative small sample of distance learning students in a particular higher education setting and disciplinary field of study. As such, the findings cannot be generalised to other institutional and disciplinary contexts. This study could be replicated with larger samples comprising a broader representation of age, race and gender groups, and disciplinary fields of study in the ODL context. Other studies could include students' pass rates, exam absenteeism and other success indicators in investigating the relationship between their sense of coherence, study engagement, self-efficacy, and their study and employability satisfaction. Notwithstanding the limitations of the study, we believe that the findings from the study contributed valuable new knowledge to the South African ODL higher education context. The insights derived from the study deepened understanding of the positive psychological attributes that potentially influence student success rates and examination presenteeism.
Conclusions and Implications for Practice
The lack of a significant relationship observed between the participating students' sense of self-efficacy, comprehensibility and manageability and their satisfaction with their current studies and self-perceived employability, suggests that cognitive aspects such as the students' beliefs in their performance capabilities (self-efficacy), the perceived logic, order and predictability of their studies (comprehensibility), and their perceptions of having control over, or the resources to deal successfully with their studies (self-efficacy and manageability), were less important than their emotional devotion to their studies in increasing their satisfaction levels.
The results seem to further confirm this observation when considering that although the participating students had a seemingly low sense of self-efficacy, they were overall satisfied to highly satisfied with their current studies and employability. It appears thus from the results that tapping into the emotional (affective) and motivational side of students is important in increasing their levels of study and employability satisfaction. A high sense of perceived meaningfulness and dedication seems to positively enhance student satisfaction levels.
The research findings have implications for educators in the ODL context. The prominent influencing effect of students' dedication to and perceived meaningfulness of their studies on their satisfaction levels, suggests the need for making students aware of the fit between a particular course or programme and their unique life or career goals and desires. Learner support should cover assistance in helping students identify specific reasons for their study (Xiao, 2012) , become more aware of their own career interests and how these fit in with their studies, and the payoffs and benefits in pursuing and successfully completing their studies in a particular course or programme. Olwage (2012) found that students' sense of dedication was significantly associated with the availability of information about occupations, self-awareness, and the information-gathering and decision-making process. Students perceiving that their studies make sense on an emotional and cognitive level may consequently be more motivated, and generally, more willing to dedicate their energy and effort to deal with perceived difficulties (such as writing an examination). They may generally feel inspired by the challenges stemming from their studies and derive a sense of pride from their efforts, resulting in higher levels of satisfaction. Although not empirically investigated in this study, we propose that high student motivational and satisfac-320
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tion levels may also lead to a decrease in examination absenteeism. Students without specific reasons for their studies (and the perceived payoffs of investing energy and effort in one's studies) are often not able to sustain the motivation to persevere with their studies (even if they have the confidence in their capability to be successful) (Xiao, 2012) , which in turn may impact their retention, exam presenteeism and success (Tladi, 2009) . The results of the present study further seem to suggest that apart from enhancing ODL students' sense of dedication to and the perceived meaningfulness of their studies in order to improve their satisfaction and probably their retention, exam presenteeism and completion rate, their self-efficacious beliefs of being successful in their studies need also to be considered in learner support initiatives. Learner support efforts need to focus on helping ODL students develop the confidence in their ability to successfully master the tasks and preparation associated with preparing for, and writing an examination, whilst striking a balance between work-family and study time, and the responsibility of fulfilling multiple roles.
